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Several decades ago, most educational administration programs contained at least one course in educational planning.  These courses tended to focus primarily on rational and bounded rational models of planning, often focusing almost exclusively on strategic planning. Over time, as schools experienced growing frustration with failures to properly implement or to institutionalize the planned changes, and as programs faced increased pressures to include more extensive coverage of issues related to learning and instruction, fewer and fewer educational planning courses were offered. However, the need for preparation in educational planning has never been more critical than it is today. The world-wide school accountability movement has moved schools into continual efforts for school improvement. For school improvement to be successful, effective planning is essential. 

When Alabama State University began its Doctoral Program in Leadership, Policy, and Law in 2002, careful attention was given to developing a curriculum that would contextualize planning as an integrated component of the overall school improvement process. This presentation describes that curriculum, as designed and modified over the past five years, including discussion of its content, sequencing, and underlying knowledge bases. Although this presentation’s focus is primarily on the planning phase of the school improvement process, it also explores how the knowledge and skills necessary for that phase interact with the knowledge and skills that underlie the implementation and institutionalization phases. The paper presents an extensive English-language bibliography of the knowledge bases the authors deem necessary to lead school improvement processes.
Participants will be invited to share in the discussion of how their university programs address educational planning in the contemporary K-12 education context and of additional relevant bibliographic sources.
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What's in Your Syllabus?
Professional Dialogue on Planning Competencies Addressed in University Courses on  Educational Planning

Brenda T. Williams
The College of William and Mary
Williamsburg, VA
btwil1@wm.edu
        There appears to be general consensus across the literature on planning that the role of the leader is of utmost importance to the success of planning initiatives (Allison & Kaye, 2005; Bryson, 1995; Fullan, 2005; Fullan, 2001; Hargreaves, Earl, Moore, & Manning, 2001; and Hoyle, 1995). There is, however, some variance in the discussion of the knowledge, skills, and dispositions that contribute to effective leadership for planning efforts in the field of education. At a time when effective and efficient long-term and strategic planning is essential to respond to increasing accountability expectations, educational leaders are challenged with the social and political dynamics of facilitating such planning. This reality, coupled with shifting student demographics and shortages of highly qualified faculty, creates a contemporary context for most educational entities that requires different competencies than their predecessors. The question posed by this session is: How are university leadership preparation programs addressing the skills required to be successful educational planners? The session proposes a brief overview of standards, relevant to planning, which
have been established by professional and accrediting organizations. The primary goal of this session is to provide an opportunity for university faculty who teach educational planning and those who have an interest in such preparation to discuss essential knowledge, skills and dispositions which are or should be included in planning courses.Participants will be invited to share major topics, student assignments, and student assessments used in planning courses to address these standards as well as university-established program and degree standards and respective state standards for licensure. The objectives are to determine similarities and differences in planning competencies addressed in preparation programs and to stimulate dialogue and increased scholarship on the topic. Participants will also have an opportunity to gain insight into planning skills developed in masters programs and those assigned to doctoral level work as well as how programs integrate research, evaluation, and planning. Participants are encouraged to bring their course syllabi and/or programs of study to facilitate this collegial exchange.
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Planning for Technology Integration—Is the IT Agenda Overrated or Underappreciated?
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Review of relevant literature, experiences teaching aspiring principals to become technology leaders, and findings from an evaluation of one school’s technology integration project raise troubling questions about the place of instructional technology in US schools. Major arguments supporting technology integration are varied, and some of them rest on fundamentally incompatible premises. For example, arguments that focus on preparing students for requirements of the current and future workplace resonate with a social efficiency perspective on schooling while those that focus on the potential of instructional technologies to foster meaningful learning resonate with a constructivist (or experimentalist) perspective. In a general sense, moreover, schools that implement a social efficiency mission (i.e., many schools serving poor and working-class students) understand and practice technology integration in quite different ways from those that implement a constructivist mission.

Two experiences shed light on the meaning of technology integration for educators who view their role in ways that fit with social efficiency aims (e.g., to prepare students for jobs). First, instruction of aspiring principals in a course entitled, “Technology for School Leaders” reveals (1) teachers’ limited awareness of possible technological applications and (2) teachers’ preference for technological applications that provide drill and practice, preparation for standardized tests, and easy access to information. Second, evaluation of a technology integration project in a rural middle school seems to suggest that teachers’ stance toward technology (either as adopters or rejecters) relates more to their comfort levels with technology than to pedagogical considerations. Despite a strong belief in the school’s role in promoting social efficiency (operationalized as working to improve achievement test scores), most of the school’s educators reject technology integration. The few adopters, like many of the teachers in my classes, favor applications that supply information, provide students with opportunities for taking practice tests, and review material presented in classroom lessons.
By contrast to practicing educators, professors of education who advocate technology integration often focus on its constructivist possibilities. These possibilities are sometimes realized in technology-rich schools, many of which seem to serve students from affluent communities. The experience of technology integration in technology-rich and technology-poor and economically rich and economically poor schools in the US suggests that something more complicated than a “digital divide” is at work. Implications for technology planning are not readily apparent, but are worth pursuing.

~ ~ ~

Planning to Transgress
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This paper will consider features of a new institutional form of secondary education, the “Early College High School.”  The purpose of the session is to introduce this development to ISEP members and to consider some of the dilemmas and challenges of creating and operating a new institutional form of secondary schooling under conditions prevailing in the U.S. As part of funded evaluation work, the author has been visiting, gathering data, and evaluating the performance of two early college high schools (ECHSs) in urban areas of a state in the U.S. Midwest.

The American high school – as an institutional phenomenon – exists in turmoil for a variety of reasons.  Narrowly construed reasons might include the following:  (1) attendance is compulsory; (2) the mission has become increasingly, perhaps terminally, conflicted; (3) several quarters challenge the once innovative concept of the “comprehensive” high school; (4) high schools are too large to respond effectively to American adolescents; and (5) high schools have widely failed to prepare impoverished and dark-skinned students to succeed in the increasingly, perhaps disturbingly, requisite postsecondary arena.  Broader reasons for the demise of the American high school concern the dramatic inadequacy of a compliance model of public 9-12 schooling as an institution that nurtures the mind. The growing inequity of American society, in the context of an historic legacy of racism, sharpens the compliance crisis to a pitch of desperation. Many urban high schools are at the edge of dysfunction. Quite a few are reputedly over that edge.

Early College High Schools are one response to this plague of threats to the American high school. The concept is simple:  accelerate the schooling of academically average impoverished young people. In urban settings, many of these students will have dark skins (e.g., come from African-American or Hispanic-origin families).

The paper will describe the overall ECHS initiative and perhaps develop a theory of institutional transgression (that is at least the aim, as reflected in the title).  K-12 schooling in many nations, and not only the U.S., embraces a mission of compliance:  children are told what to do and think; and norms are deployed that enforce academics as a compliance routine at this level of schooling. Unfortunately, while such a regime may seem appropriate, or at least convenient, for schooling masses of young children, the extension of this culture to “high” school seems less appropriate (though equally convenient).  After the end of “high” school, however, students encounter a vastly different regime in postsecondary institutions. Even in U.S. “community colleges” (two-year postsecondary schools with a largely practical and local mission), students encounter a libertory culture that is the opposite of that in which they have been relentlessly schooled. Needless to say, the burden of compliance is especially great, and especially counterproductive, for that group of students most regarded as unruly:  the impoverished and the dark-skinned (see, e.g., Anyon, 1982; 1995 and many others).

The ECHS movement, operating schools under somewhat varying circumstances, confronts this disjunction head-on by placing small high schools on college (or community college) campuses and requiring students to complete twenty college courses as part of earning a high school diploma. Needless to say, most students endure culture shock. Many appear to survive; many grow in a way that strikes an observer as genuinely educative, and some clearly thrive. Again—these are not gifted students, but average students from impoverished and “minority” backgrounds. 

~ ~ ~

Multi-level Planning  for Inclusive Education

Patrick M. Cain, Sr.
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Montgomery, Alabama
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Full inclusion programs have been implemented within schools as a requirement of the Individuals with Disabilities Act (IDEA) (2004) in the hope to provide a better education for student with disabilities.  The IDEA mandated that children with special needs must be placed in the least restrictive environment (LRE).  As a result of full inclusion, general and special education teachers are required to educate students with a wide range of academic and behavioral needs.  To promote academic and social achievement for students with special needs in an inclusive classroom, educators must adopt support models or variations of support models.  This article explores the importance of multi-level planning for implementing instructional models as a means of providing services for students with special needs in the general education classroom.  Strategies for planning for effective implementation are presented at the district, building, and classroom levels.  
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 Working with Beginning Teachers: What Effective Strategies Do Principals Use?

Binbin Jiang
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Beginning teachers serve as a powerful workforce to support future development of a school. As they are new to the teaching profession and the school, mentoring and professional development are effective ways to integrate the beginning teachers to the learning community and its culture. Providing an accommodating environment to beginning teachers will help retain the best teachers in school. Principals assume a significant role in working with beginning teachers to facilitate their entry to the teaching profession.  

Research Questions: The major question in this study is: What strategies do principals use to work effectively with beginning teachers? The sub-questions are:

1. What qualifications do principals look for in hiring beginning teachers?

2. What kind of assistance do principals provide to beginning teachers?

3. What are principals’ perspectives of successful practices for beginning teachers? 

Methodology:

Design: The study follows a descriptive design of qualitative nature. A qualitative design in this case provides ample opportunities for principals to elaborate freely on their perspectives in working with beginning teachers.  

Participants: This study involved 104 randomly selected school principals from eight school districts in north Georgia. Of the 104 survey questionnaires mailed, 54 (approximately 52%) were returned (9 from high schools, 6 from middle schools and 39 from elementary schools).  

 
Research Instrument: The research instrument is a 13-item open-ended questionnaire designed by the researchers. 

 
Data Analysis: All data were analyzed and tabulated by electronic spreadsheets. Consistencies and patterns of principals’ responses were closely observed and monitored.

Research Findings:  The findings of this study are significant to research on the relationship between principals and beginning teachers. They are concisely summarized in the following: The findings of this study are significant to research on the relationship between principals and beginning teachers. They are concisely summarized in the following: (1) Principals looked for passion in hiring new teachers. (2) Principals assisted beginning teachers in orientation, mentoring, supervision, and performance evaluation. (3) Principals advised on successful teaching practices such as learning from veteran teachers, upholding class discipline, engaging in professional development, keeping student information confidential, enhancing parental relations, and preparing to work with diverse learners.
~ ~ ~

Retaining Quality Educators in Alabama: A Plan for Success

Pamela Fossett, Student

Alabama State University

Montgomery, AL  36101-0271

p.fossett@yahoo.com
In a highly needed effort to improve education in the state of Alabama, Governor Bob Riley implemented an initiative with the two-fold purpose of improving the quality of Alabama public schools’ educators and ultimately improving student achievement. He also articulated the belief that this initiative would provide students in Alabama public schools with the high quality education they deserve. 

Education and business leaders from numerous organizations throughout the state were selected to participate in the Governor’s Congress on Quality Teaching. In order to carry out this initiative, the group was divided into four task forces. The task forces were assigned to work on the most critical issues of improvement: teacher pipeline and preparation; teacher certification and licensure; teacher professional development, working conditions, and retention; and teacher compensation and incentives.

This paper focuses on a component of the work done by the teacher professional development, working conditions, and retention task force. This group developed plans for the Alabama Teacher Mentoring Program, which will be implemented throughout the state of Alabama in the 2007-2008 school year. 

This paper describes the Alabama Teacher Mentoring Program, which is Alabama’s plan to provide new teachers with a formal, comprehensive induction and mentoring program. It discusses the components of Alabama’s plan to accelerate the transition of new teachers into the profession and provide ongoing support that is critical to reducing the flow of new teachers out of the profession. This paper also describes the program’s components of implementation and its expected outcomes. 

~ ~ ~

Planning for ‘No Child Left Behind’ in Each Classroom 

Ganga Persaud 

Clark Atlanta University

Atlanta, Georgia

gangap@aol.com
Trevor Turner

Clark Atlanta University

Atlanta, Georgia

tturner@cau.edu
The current demand for “all students to learn” and “no child to be left behind” assumes a shortfall in such expectations. The prevalent use of Strategic Planning (Cook, 1995), Management by Objectives (Odiorne, 1965) and many other models of planning as enumerated by Beach and Lindhal (2007) have not lived up to expectations in terms of all students’ performance. This paper proposes that the shortfall of planning in improving all students’ performance could be explained by the lack of an appropriate method (in whatever planning technique used) to determine valid causes for the failure of students at the bottom of the class in every classroom and subsequently, the valid selection and alignment of program strategies to counteract the underlying causes that have not been identified. Hence, the laundry list of planning techniques is categorized to the extent each provide, or not, a strategy for performing this primordial function. It is a necessary step in order to demonstrate why and how planning should operationally be defined to include a first step strategy for researching the valid causal factors for failure to achieve desired outcome performance as the basis for choosing a counteracting program treatment. Essentially, the purpose of planning is to change the context, therefore the context must be accurately defined prior to choosing solution(s).

        Further, this paper develops a context-input-process-output technique for mapping the planning field of the school system, and utilizes it to categorize as many planning techniques as possible for the purpose of guiding administrators to select an effective model in relation to defining the causes for students’ performance. In this framework, objective (Strategic and MBO), collaborative process (Blake and Mouton, 1985; Likert, 1961), and input (Best practices) models do not cover the whole planning field and are of limited use for determining the causes for students’ failure as a basis for selecting strategies for improvement. The context, input, process, product model as suggested by Stufflebeam (1973) covers the whole planning field but lacks a technique for researching the causes for failure. The National Society for School Evaluation (NSSE) also considers the whole field but lacks a process for selecting a valid alignment of the variables in the field. NCATE (National Council for the Accreditation of Teacher Education) has identified six standards to define and align the problem field; and offered assessment (standard 2) as the pivotal means for assessing performance (standard 1) and utilizing the data as the basis for choosing clinical experience (standard 3), diversity (standard 4), faculty development (standard 5) and leadership and resources (standard 6). However, NCATE limits assessment to the measurement of outcomes, and does not define the assessment process allowing a wide range of assessment techniques. 
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The Condition of the High School Facilities in the Commonwealth of Virginia’s Metropolitan School Divisions and the Relationship to Teacher Satisfaction
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The purpose of this presentation is to share the investigator’s findings of the condition of the metropolitan school divisions in the Commonwealth of Virginia as measured by the Commonwealth Assessment of Physical Environment (CAPE) survey instrument. The building conditions that were measured in the CAPE included: (a) lighting, (b) acoustics, (c) climate control, (d) color, (e) density, (f) science laboratory quality, and (g) aesthetics. The other intent of this presentation is to identify whether or not there is a direct relationship to teacher satisfaction with the building conditions as measured by the Teacher Opinionaire of Physical Environment (TOPE) survey instrument. Additionally, the TOPE measured the eight teachers’ satisfaction means of: (a) light, (b) density, (c) HVAC, (d) acoustics, (e) IAQ, (f) age, (g) paint, and (h) conditions of the floors. They were compared across the building conditions in the CAPE. The composite total teacher satisfaction means were compared between the two cosmetic building conditions and the six structural building conditions.

Research has identified that a relationship can be found between building conditions and student achievement. In her synthesis of fifty-three studies, Lemasters (1997) affirmed the research of (Cash, 1993; Earthman, Cash, and Van Berkum, 1996; and Hines, 1996). Their reports illustrate that schools with high quality ratings, particularly cosmetic building items, showed higher student achievement. These researchers have clearly defined the condition of today’s public school facilities and their effect on student achievement. A wealth of information exists in the area of teacher satisfaction and retention; however, there is very little research pertaining to the condition of public schools and the relationship to teacher satisfaction. In an attempt to present and to evaluate research findings in these areas, this study answered the two stated research questions.
It is fair then to suggest that the leaders of our school divisions such as Superintendents, school board members, principals, assistant principals, and personnel have a direct impact in influencing student achievement (Cash, 1993). These school leaders influence student outcomes with the policies they put in place in regards to repairing, renovating, or replacing school buildings. Therefore, it is prudent for school leaders to focus on the conditions of their public school buildings. With the informed knowledge these school leaders have about the conditions their buildings and the relationship these buildings have on student achievement; it would be wise for them to look more closely at another facet. For instance, Lemasters (1997) suggested that school leaders should consider the conditions of the school buildings and whether or not those conditions have a direct relationship on teacher satisfaction.

There are many factors that could be attributed to the conditions of the nation’s current building conditions. The amount of money available to the school district for repairs, renovations, or replacements could be a factor that is credited to its current condition (Earthman & Lemasters, 1997, 2004). This could be the result of the leaders within the school division making decisions that would affect resources available to maintain the facilities. 
~ ~ ~
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Continuing problems of student academic achievement highlighted by the accountability for success of selected groups as mandated by the NCLB act has focused attention increasingly on the role of the building principal as instructional leader. Recent approaches to leadership such as data-driven decision-making, the principal as the reflective professional fail to provide a conceptually satisfying way of determining effectiveness in the role of the principal.  The High Definition model of leadership preparation combines the strengths of these approaches and adds the necessity for the principal to be able to accurately and clearly define the problem of student achievement in order to effectively treat the problem.  High Definition maintains that the principal needs research and evaluation skills in order to identify the factors that might be impinging on student achievement in a particular school, planning skills to help teachers to develop curriculum and instructional delivery methods to deal with the factors identified by the research and the knowledge, skills and disposition of the change agent to get teachers to buy into whatever treatment is developed to address the causes of low student achievement. High Definition rejects the one-size-fits all approach of the commercial programming popular in some school districts.  While expensive, their effectiveness has not been comprehensively demonstrated. This paper presents an account of the attempt to prepare a cohort of school administrators in a doctoral program following the High Definition model and the challenges faced in that program.

Contradictions appear in the delivery of the program as the research-driven nature of the program is not fully understood or accepted by all instructors and students find themselves distracted from the integrative approach directed by the research focus on K-12 issues by the necessity to attend to the compelling demands of courses taught conventionally in isolation from the practical requirements of the K-12 classroom. 

Students face further conflicts in the selection of issues for dissertation research.  While the High Definition approach requires wide mapping of the field in order to identify and address potential factors that might affect student achievement, students seem fearful that their loyalty to their school district administration might be questioned if they appear to be examining too critically district mandated programs.  

The paper will also examine conflicting values arising from the students’ beliefs in the efficacy of existing organizational rules and operations to solve problems, their reluctance to recognize a relationship between instructional methods and student discipline, as against a trust in the findings of scientifically grounded research.
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A Tale of Two Nations: A Comparative Discussion of the State of Education in Two Countries

Blanca Araujo
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Our presentation will focus on the similarities of experiences for educators that we have studied in two different country contexts. The context of our presentation is working on teacher development projects in both a Central American Country and in the United States. As U.S. educators working abroad our first analysis of the data indicated points of difference between the Central American Context and the educational system we were working with in the United States. Through reflection and a closer examination of the experience the numerous similarities became apparent. Specifically we will address the following issues:

· De-professionalization of teachers

· Overbearing administrators

· Reliance on expert outsiders to fix very specific and internal problems

· Over reliance on a standardized assessment to measure achievement 

· Inconsistent or misleading languages to describe policies 

· Teacher Centered vs. Student Centered Instruction

· Use of one language of instruction 

· Lack of resources provided to schools and teachers to implement mandatory changes

We also document the examples across the two countries that offer stories of teacher agency and hope for the larger educational structures



· Teacher resilience

· Creativity 

· Love and care for students

· Sense of community of educators at different levels

· Desire for a professional learning community

We will conclude the presentation with a discussion of the features of successful education that are common across cultures worldwide. The conclusion will focus on these features and we will offer recommendations for both contexts. Questions and comments from the group will guide the dialogue and discussion. 
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Managing in the “Effective Change Zone”: A Research–Based Approach to Promoting and Sustaining Educational Innovations by Developing a Macro-Perspective and Focusing on the Micro-Contextual Personal and Professional Needs of School Personnel

Walter S. Polka

Georgia Southern University

Statesboro, Georgia  30460

wpolka@georgiasouthern.edu
This presentation synthesizes over fifty years of educational planning research regarding the change process and the key personal needs and professional expectations that leaders must address in order to effectuate and sustain significant educational innovations. It facilitates the development of an “open social system” perspective about schooling as well as comprehension of the “Effective Change Zone” and how to do get there in various educational contexts for personal and organizational satisfaction and productivity.

The ability to effectively manage people, things and ideas in the change process requires that educational leaders develop an organismic or “open social system” macro-perspective about schooling and, also, focus on providing for the micro-contextual personal and professional “high-touch” needs of school personnel.  In addition, school leaders must implement innovations using key planning concepts while maintaining and articulating their macro-perspectives about change as well as their micro-contextual focus. 

The significance of both the personal and professional needs of school personnel embarking on innovations has been well documented via both quantitative and qualitative research studies.   The five personal needs of: (A) commitment, (B) challenge, (C) control, (D) creativity and (E) caring; as well as the six professional expectations of: (1) communication, (2 ) empowerment, (3) assistance in decision making, (4) leadership, (5) opportunity for personal growth and (6 ) time have been comprehensively analyzed as key factors contributing to successful change in education.  

Educational leaders who focus on those micro-contextual ‘high-touch’ factors and appropriately apply the four Cs of effective planning: (I) Comprehensiveness, (II) Concreteness, (III) Cooperativeness and (IV) Continuousness (Krug, 1957) while maintaining a macro-perspective of open social system change are able to promote and sustain more meaningful organizational innovations.  Such leaders operate in the organizational “Effective Change Zone” which is similar to Vygotsky’s “Zone of Proximal Development” for individuals.
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Realigning the Written, Taught, and Tested Curricula: The need for Extensive Planning

Alethea Fletcher Hampton

Alabama State University

Montgomery, AL 36110
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Currently, it is necessary for all new teachers in Alabama to pass the Praxis II test in order to receive certification.  For a period of 12 years there was no certification test necessary in the state of Alabama for teachers. The court had decreed that the current certification tests in Alabama were racially biased.  After ETS (Educational Testing Services) changed the test utilized from the NTE to the Praxis II, and this practice of no certification test was challenged, Alabama instated the Praxis II as the certification exam for teachers.  

Institutions of higher education have been effected by this criterion in that the state department of education examines the passage percentage of teacher candidates at each of these perspective institutions.  In an attempt to ensure that their candidates are passing the Praxis II before going into the field, many institutions of higher education have embarked a criterion that all candidates must pass the Praxis II before graduation.  In recent semesters this has had a negative impact on graduation rates within Colleges of Education across the state.  

This necessitates that a huge shift in curriculum alignment is made throughout institutions of higher education in Alabama.  For 12 years with no certification test, there has been no standard alignment between what was written, taught and tested.  The tested dimension had all but disappeared.  Now institutions are being forced to make a paradigm shift to once again align the tested dimension with the written and taught dimensions.  

In an effort to realign the written and taught curricula with the tested curriculum, Colleges of Education in Alabama universities must engage in an ongoing planning, implementation, and evaluation process.  During this process, it is necessary to obtain the involvement of faculty, students, State Departments of Education, test experts, and curriculum specialists.  This process will be quite extensive in an effort to ensure that colleges and universities throughout Alabama are fulfilling the requirements to assist teacher candidates in achieving their certification throughout the state.
~ ~ ~


A Communitarian Framework for Planning Principal Preparation Programs

Vincent P. Baxter

The George Washington University

Washington, DC

vpb@gwu.edu
The language of school leadership has become increasingly business focused. We use a vocabulary that includes words like results, input, output, accountability, and work product to describe the individualized academic progress of children and the professional craft of their teachers. Some divisions offer performance incentives for their schools. Our urban centers have begun to privatize public education in the form of charter school, school voucher, and prepackaged whole-school learning and discipline programs. In response to the liberalization of the public school, many university-based principal preparation programs now emphasize a curriculum focused on the formation of school leaders as data-driven business managers rather than as public servants and community leaders. This paper will describe a theoretical framework for planning the preparation of public school leaders with an emphasis on balance between the rights of the individual and an individual’s responsibilities to his/her community; between business supervisor and public servant; between management and leadership. The primary foci of this approach include planning for active community and team building through a cohort-learning model, service-learning through well supervised internship and field experience, and explicit emphasis on social justice balanced with managerial training presented in realistic problem-based scenarios. Specific focus will also be given to planning for the recruitment of faculty and students. This communitarian framework is based on the public policy thinking of Amitai Etzioni, the practical psychology thinking of Issac Prilleltensky, and the vocational psychology thinking of David Blustein. A previous review of literature has shown this to be the first known theoretical application of a communitarian framework to the preparation of educational leaders.
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Metaphors as the Mirrors: Reflecting on Change for Elementary School Teachers

Adnan Boyaci

Anadolu University, Turkey

Eskisehir/Turkey

aboyaci@anadolu.edu.tr
 In the last two decades, teaching profession and education has seen significant institutional and cultural change as necessity of reforming and restructuring educational system in the light of socio-economical, technological and political development in the country and around the world. In this paper, it’s critically aimed to discuss the use of metaphors in understanding the changing perception of teaching profession as perceived by female teacher in Turkish public elementary schools. In the study, the mixed research method was used. Data were collected by the questionnaire developed by the author and semi-structured interview from 75 female elementary school teachers. The result of the study indicated that challenges originated from the changes in teaching profession in Turkey has created a tension between perceived socio-cultural identity of female teachers and demands of teaching profession and school administration.
~ ~ ~

A Study of the Factors Predicting Attrition and Contributing to the Attrition Rate of Elementary Public School Teachers in Hampton Roads, Virginia

Amy Cashwell

The George Washington University

Washington, DC

Amy.Cashwell@VBSchools.com
Teacher attrition is an issue of national importance.  With 8.4% of public teachers leaving the profession at the close of the 2004-2005 school year and evidence of at least a 1% increase in teacher attrition rates each survey year since the 1991, the issue of teacher attrition should be on the minds of all who are concerned about the quality of our nation’s public schools (NCES, 2007).  In addition to the alarming attrition rates, the NCES reports that 31% of public teachers retired after the 2004-2005 school year (NCES, 2007).  The steady rise in attrition rates, paired with the retirement rates, could result in a nation wide teacher shortage.  In addition to the impending shortage of teachers, the cost of teacher attrition for our nation’s schools is estimated to be a staggering $7 billion to our nation’s schools annually (NCTAF, 2007).    

This study was designed to be a comprehensive investigation of the factors that are suspected to be associated with teacher attrition.  The Teacher Attrition Survey, developed for this study, was designed to survey teachers currently in the profession regarding the contributions of a variety of factors (personal, organizational, monetary, accountability, facility, and preparation) to the likelihood of their leaving the profession in the next 5 years.  These six factors emerged from the literature reviewed for the study as leading issues regarding attrition; therefore, they were included in the survey.  

Through analysis of the data collected in the Teacher Attrition Survey, a clearer picture of the relative contribution of each of the factors to teacher attrition was revealed.  The survey was completed by 176 teachers from two large, urban school districts in Hampton Roads, Virginia.  The results of a multiple regression that examined these six factors and their relationship to teacher attrition scores showed that only monetary factors emerged as a significant predictor of teacher attrition.  The other five factors failed to show a statistically significant relationship with teacher attrition scores.  Monetary factors were examined closely since they emerged as a significant predictor of teacher attrition.  The five individual monetary factors were entered into a multiple regression to determine which, if any, of the individual monetary factors were predictors of attrition.  Lack of incentives for superior performance emerged as a significant predictor of attrition.   Also, findings indicated that of the six factors measured by The Teacher Attrition Survey, monetary factors (M= 2.81) were rated highest as reasons that would cause respondents to leave the profession and preparation factors (M=1.94) were rated as the least likely reasons to cause respondents to leave the profession.  The critical finding of this study was that monetary factors emerged as the best predictor of attrition and monetary factors also received a higher mean score than the other factors as a reason teachers reported would cause them leave the profession.  Further analysis and discussion of this study’s findings regarding teacher attrition were presented in this dissertation and recommendations regarding areas for further study were made.  
~ ~ ~

Planning Classrooms to Build Student Achievement

Edward Duncanson.

Western Connecticut State University

Danbury, Connecticut

duncansone@wcsu.edu
Charles Achilles.

Seton Hall University

Geneva New York

Plato936@rochester.rr.com
Science laboratories must change. They do not meet the needs of national initiatives. The National Science Teachers Association (NSTA) says that science labs must be remodeled to promote the development of safe habits and procedures (NSTA, 2007).

Since 2000, science classrooms have been built with widely separated work stations. This design enables students to work in an environment that parallels ‘real world’ conditions. Increasing space has been shown to improve student achievement (Duncanson, 2003). But there is a price. Large distances interfere with sight lines that impact safety. Teachers cannot easily see what all students are doing. Some teachers have turned to new teaching methods to deal with this problem. For example, chemistry teachers have moved to ‘micro-chemistry’ to bring students back to lab tables enhancing safety while reducing the problem of chemical disposal. But students lose the WOW! factor associated with test tube chemistry. In addition, there is a loss of laboratory skills and student’s ability to make real world connections to their work. Hands-on laboratory experiences are necessary for students to make sense of the world. Student experiences are related to student outcomes (NRC, 2005).

At the same time, there is a movement to decrease the distance between students and their teachers. The National Association of Secondary School Principals (NASSP) has recommended that personalization of the interactions between teachers and students be increased (NASSP, 2006). Personalization involves active listening, respect, courtesy, and fairness (Mawhinney & Sagan, 2007). This requires student-teacher communication that is held at a distance of 1.5-4 feet. At this distance, students can feel connected to and feel supported by staff (ASCD, 2007). Science labs, often with a fixed demonstration table in the front of the room, defeat personalization. Research has shown that students are often 12 feet or more from the teacher in a science classroom (Duncanson & Achilles, 2007). This distance makes personalization difficult to achieve.
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Teachers spend a great deal of time in the classroom.  It is estimated that they spend over 2000 hours each year in either teaching or preparation activities.  We know the physical environment influences how we work and how we feel about the space in which we must spend a good amount of our working time.  We also know that in the public schools there are good and poor environments.  

For teachers, the highly stressful work regimen of working with children would mandate that the physical environment of the classroom would be supportative of and assist them in helping students learn.

Anything about the physical environment that distracts teachers from the main emphasis of instructional activities influences the degree of teacher effectiveness.  

In the long run, the students pay for this through reduced performance on academic achievement tests.

A set of school buildings that were appraised as being in both good and poor condition were identified for a study of teacher attitudes about their classroom.  Teachers in these school buildings were asked to volunteer to complete an instrument designed to measure their thoughts and attitudes about the classroom.  The My Classroom Appraisal Protocol©, which was designed by the researchers, was used to obtain responses from the teachers in these buildings.

Teachers voluntarily responded while the survey was open and 165 individual responses were obtained.  The demographic data obtain from the teachers provided a measure for comparison.  The responses were divided into two groups, one from teachers in poor schools and the other from teachers in better schools.  Differences in responses that were significant at the >.05 level of significance were found from the data analysis.  

This part of the survey instrument included items asking teachers to identify the condition of their classroom and to make a judgment on the condition.

The basic question in this section of the survey instrument is, are the teachers satisfied and happy in their classroom.  Do teachers feel they are in a good environment that is supportive and healthy?

The second part of the My Classroom Attitude Protocol contained items related to the attitudes teachers may have about their classroom.  The items were designed to permit teachers to express themselves relative to how the classroom influences them

Clearly, the teachers in buildings rated satisfactory view their classroom more positively then do teachers in unsatisfactory buildings.  These teachers feel their classroom is a pleasant place in which to work and for students to learn.  Further, they view the classroom as a healthy place for them and their students.
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Racism is an incubus that has haunted North America since its inception.  Some educators are under its influence so strongly that they believe in treating students the same; all in the quest of being colorblind.  But what message is being sent when a teacher does not intervene when two of his/her students refer to each other as niggas?  Why are teachers diffident about discussing race?  These two questions serve as a springboard to creating an atmosphere where all participants will do some unlearning as they engage in how to make race (and other aspects of multicultural education) endemic to what they teach.  Further, they will walk away with resources that will equip them and their students on how to become advocates for change.
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A significant challenge facing rural school leaders across the United States is the problem of aging school buildings, and for many rural districts a school enrollment that is stagnant or declining. Clearly, rural administrators and boards of education face many dilemmas in terms of their school district’s physical plants. Many do not have the necessary money available from their general or capital outlay funds to solve their building problems. Additionally, they often face attitudes within their communities that become barriers to taking action. A lack of adequate funding of education from property taxes has resulted in the delayed maintenance and repair of some buildings and the delayed replacement of aging facilities in many school districts. In addition to negative feelings about higher taxes, other issues that intensify bond elections include the community’s feelings following prior attempts at passing school bond referendums, trust in the board of education and school leadership, and the impact of the school district’s bond election campaign to win the support of its community.


Facing all of these identified facility challenges, the rural school district in this exploratory case study, developed a successful marketing plan that provides significant information for rural school leaders. Following two-failed school bond issues in 1995 and 1998, one mid-sized rural school district organized an effort that led to two successful school bond elections in 2001 and 2003. The school district’s strategic plan mirrored many of the recommendations for successful bond referendums published in School Bond Success: A Strategy for Building America’s Schools. Findings from this case study, utilizing a Rapid Assessment Process, illustrate many of the reasons why the school district passed these two consecutive bond issues with unprecedented community support.


Although the findings analyzing this school district may not match the concerns of all communities, it provides readers including administrators, board members, and professors of educational administration with a perspective of voters’ beliefs in one rural school district. The conclusions and recommendations contained in this exploratory case study should provide rural school leaders with voter input from one rural school district’s successful effort to overcome this daunting facility problem.
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Since 2001, a new educational reform—“the native language program” started to be implemented in Taiwanese elementary schools. As the native language teachers play a crucial role in this acquisition language planning process, this study’s purpose is to profoundly explore teachers’ views related to native language education, its instruction and students’ learning, factors which teachers consider to encourage or affect their native language instruction, and the impact of the past Mandarin Movement, which started several decades ago. At that time children were not allowed to extensively speak their mother tongues or indigenous languages at school throughout that period. Data for this qualitative study is collected from interviews with 10 native language teachers involved in native language instruction in elementary schools in Taiwan. This inquiry is seen through teachers’ perspectives using their own words, narratives and interpretations in order to understand the phenomenon in its context and to capture the richness and complexity of the findings and explain it in a comprehensible way. The significance of the study of teachers’ views on past language education policy and current native language education and instruction is twofold. First, these teachers are currently standing on an important historical point in implementing native language education. Their perspectives on their past experience under the past language education policy and their current teaching experience help provide important information for native language educators and policy-makers to successfully implement native language education in Taiwanese elementary schools. Second, understanding native language teachers’ views on their current instruction provide insights into the realities of the everyday situations they face. The research findings indicate that teachers need to put great emphasis on motivating students to learn their mother tongue. Parents and schools also play influential roles in maintaining and revitalizing Taiwan’s native languages. The native language program reinforces the value of the native language culture and group identity. In addition, this research shows that the Mandarin Movement demonstrated the elementary school’s important role in the cultivation of students’ language use habits and perceptions toward the various Taiwanese languages. The findings of this study show important implications for native language teaching and learning, curriculum planning, and native language teacher education including both pre-service and in-service programs.
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The purpose of this presentation is to investigate the general conclusion from multiple studies that schools in poor condition are more likely to be unsafe, will deter student achievement to a significant level, and will promote or sustain inequity in educational opportunity for poor children who tend to live near and attend schools in bad condition (Earthman, 2004). While the inequity in educational opportunity provided to children (based on poverty, ethnicity, disability, or learners of English as a second language) has led to a massive federal and state initiative to reshape public education (ESEA 2001, No child Left Behind), the issue of the condition of the schools such children attend has been resistant to inclusion in the culture of educational reform. 


In the age of accountability for student achievement, building principals have been identified as the agent responsible for the success or failure of the children attending their schools. In Virginia, principals of Title I elementary schools who do not attain the required levels of achievement are identified as high-poverty, low-performing schools and are inducted into the school improvement process supervised by visiting review teams sent by the state department of education. The state code is specific about the steps that must be taken to improve instruction and raise test scores. Assessing and addressing substandard building conditions is not included.

In these high-poverty communities, what is the physical condition of these school buildings? And, if there is no clear consensus as to what constitutes a school in “standard” or “above standard condition,” is consensus reached more clearly when the school is deemed “substandard?” Do the principals and the key stakeholders in the success of such schools perceive the building condition as influential when it comes to raising student achievement? This presentation will conclude with the initial findings of a study to elicit current information concerning the issues raised in this presentation. 
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I have reported twice before at ISEP about school improvement planning in Indiana, utilizing data from principals and from superintendents about the school improvement planning processes in place in their districts, from both the building and central office level.  I now have an additional year’s data.  With these data I present a longitudinal look at school improvement planning in Indiana as it has been impacted by the school accountability movement, more recently manifested in NCLB.  Data were collected in 2003, 2005, and 2007, using a consistent set of data collection techniques in each year.  The paper demonstrates a not unexpected focusing of the content of the plans on making AYP.  This constriction of the planning subject matter is made more evident by a comparison to a study I did in the early 1990s of school improvement in Indiana.  The plans may be directed at school improvement, but it is far from clear that the planning is improving.
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The purpose of this study is to examine how principals use their time during work hours and which administrative and instructional activities intensively performed by principals. The population of the study consists of all principals working in the province of Usak. The sample of the study includes 20 principals. A questionnaire was administrated to collect data. The instrument has two main sections. The first section consists of open-ended questions related to the most time consuming activities, the most liked activities, the most disliked activities, and the activities that they desire to change the most if possible. In the second part of the instrument, a series of fill-in spread-sheet charts containing pre-determined dates and times was provided to the principals. Principals were asked to fill in the activity they perform during the time and date specified in the form just after the activity was carried out. After aggregating all the data from 20 principals, a minute-by-minute activity report for a two week period was formed. Activities were compared to a pre-determined list of possible administrative activities drawn from leadership, administration literature, legislative and legal literature. Findings of the study indicate that principals spent an overwhelming portion of their time in activities unrelated to instructional and educational issues. Activities that have the highest frequencies in the fill-in forms include official written correspondences, supervision of bureaucratic procedures, and money related paper works. Principals frequently perform duties that they do not like. They find very little time for administrative and leadership roles they like to perform the most. In daily operation of schools, principals are unable to exercise administrative and leadership functions that are the most frequently cited in educational leadership and administration literature. This study concludes that the practice and the theory have little in common.
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The purpose of this paper was to evaluate the effectiveness of a school system’s plan to utilize teachers’ perceptions about principal leadership behavior to impact student performance, when controlling for the influence of selected variables.

Student achievement was measured by the differences in the percentage of students who met or exceeded expectations on the Georgia Criterion-Referenced Competency Tests (CRCT) during the 2004-05 and 2005-06 school years. The Profile for Assessment of Leadership (PAL) instrument was used to measure leadership behavior.  It consisted of six competencies: instructional leadership, interpersonal skills, making decisions, facilities planning and student behavior, teacher evaluation implementation, and school climate.  The sample was 3900 teachers in 81 of the 84 schools.  The schools’ demographic variables were: percentage of students on free and reduced lunch, total number of discipline incidents, total number of retained students, absenteeism, enrollment, average teacher experience, average administrator experience, principal gender, and principal tenure. 

Pearson correlation analyses indicated the following significant relationships: 

(a) Student achievement with: number of discipline incidents, percentage of students on free and reduced lunch, school climate; (b) school climate with: principals’ instructional leadership, interpersonal skills, making decisions, facilities planning and setting student behavior expectations, evaluation implementation, number of discipline incidents, number of retained students, enrollment, percentage of students on free and reduced lunch.

The results of regression analysis indicated that (a) student achievement was inversely explained by the number of discipline incidents, and not by any of the other variables; (b) number of discipline incidents was explained by school enrollment, percentage of students of five or fewer days absent, student achievement, percentage of students of more than 15 days absent, total retained students, principal tenure, teacher experience and free lunch status.

It would appear that the number of discipline problems had an inverse relationship with student achievement, and the number of discipline problems was related to the demographic variables. Therefore, teachers’ perceptions might not be an appropriate strategy for planning to improve leadership behavior for student achievement. Instead, principals ought to plan for engaging teachers in planning for teaching so as to counteract the negative demographic variables of each classroom.
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In this study, the relationship between job burnout among teachers and organizational citizenship behavior is examined. Population of this study consists of 1069 elementary school teachers working in elementary schools in the city of Usak. In the sample, there are 450 elementary school teachers working in 42 elementary schools. The survey instrument is used to measure organizational citizenship behaviors, burnout, self-esteem, life satisfaction, organizational justice and demographic features. The relationship between organizational citizenship behavior and job burnout is evaluated by putting life satisfaction, self-esteem, organizational justice and similar factors into consideration. Some models explaining organizational citizenship behavior have been formed. A series of regression analyses are used to explain organizational citizenship behavior. Small negative associations are observed between burn-out dimensions and citizenship dimensions. These findings indicate that teachers who feel isolated, emotionally exhausted, physiologically exhausted, diminishing self accomplishment do not necessarily stop helping other teachers, behaving gently towards co-workers, improving themselves and improving organizational conditions. The weak associations between teacher burnout and extra-role behaviors may be a sign for the situations where even in case of burnout some teacher can still concentrate their energy to their job.  Instead of looking at organizational factors and conditions, research may focus on personal characteristics and values of teachers to explain why some teachers show altruistic behaviors and others do not.
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Research on the link between state-level ongoing professional development policies and professional development plans and activities of school administrators is scarce. Murphy (2003) studied the implementation of the Interstate School Leaders Licensure Consortium (ISLLC) standards and the degree to which these standards were infused in state policy. The Illinois State Action for Leadership Project reviewed tiered state licensure structures in 2005. In 2004 and again in 2006, the Council of Chief State School Officers surveyed states on key policy areas related to administrator standards, licensure, assessment, and certification (Sanders & Simpson, 2005; Toye, Blank, Sanders & Williams, 2007). From 2006 to 2007, Roach and Smith compiled a database on state administrator policies as delineated in state codes in five key policy areas (Roach & Smith, n.d.). While these studies have focused on new trends in state policy for education administrators, they have not explored the implementation of those policies at the local or individual level. 

One notable exception is Firestone, Hayes, Shalaby and Robinson’s study (2007) of local administrators’ professional development plans and their relationship to the Professional Development Initiative for School Leaders in New Jersey. Firestone, et al. were interested in the degree to which administrators’ professional growth plans focused on instructional leadership and student achievement. While the majority of the plans were focused on student achievement, only about one third of the plans “focused on instructional issues,” (p.24). Unlike recent changes in other states where ongoing professional development is a requirement of licensure renewal, professional development in New Jersey is linked to district certification (New Jersey Administrative Code, Title 62, Chapter 30, 2005), with no specific state review of plans and “little oversight,” (Firestone, Hayes, Shalaby & Robinson, 2007, p.35). The researchers suggested that “more pointed guidance to administrators” may be in order if ongoing professional development focused on instructional improvement is a state priority (p. 36). 

In an exploratory study, Roach and Smith examined how local school administrators were interpreting state licensure renewal policies in one mid-Atlantic state (2007). While it appeared that administrators were fulfilling the minimal guidelines of the policy, no principal interviewed could accurately explain the state policy and left details of licensure renewal to their employing districts. State-mandated professional growth plans for administrators were interpreted as part of the school improvement planning process and focused on teachers, while principals tended to describe their own professional development plans in the context of their annual employment evaluation. 

State administrator policy is moving from a pro-forma, completion of a specified number of credits, to a more sophisticated notion of professional development that is on-going, context-specific, and based on school improvement and student achievement (Reavis & Polka, 2006; Roach, 2006). Research to date suggests licensure renewal may be conceived as a by-product of local activity, rather than driving change at the local level and student achievement may be a focus of plans, but not instructional improvement. This qualitative study sought to investigate state licensure policy for the ongoing professional development of school administrators, how that policy is interpreted at the local district level, and the interpretation and understanding of local school administrators. The case study was conducted through interviews at the state, district, and local level; and document reviews. By better understanding the implementation of this policy, both state policy makers and local administrators can enhance future planning for ongoing professional development and effectiveness of administrators.  
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Through the years, experience has prompted educators to arm themselves with new practices and methodologies necessary in the classrooms.  Consequently, research has shown that new teaching ideas can be acquired through a form of staff and professional development known as in-service training.  The preparation for staff development is usually a challenge for administrators; hence, organizing and coordinating such training for the members is an in-service activity for the administrators themselves.  Although this kind of training has long influenced the educational system conventionally and innovatively, there are some areas of concerns that appear to be integral in achieving positive outcomes.  Staff development activities may be diverse in nature; however, they have some common and interconnected focus of concerns that should be addressed through training initiatives. These concerns are viewed in four areas: student learning, change, visions, and relevance.  


The terms in-service, staff development and training, continuing education, and professional development will be used interchangeably to capture a wider perspective of the subject.  It is imperative for educational leaders to address any concerns confronting staff development efforts in order to navigate through those tipping points that may come across as obstacles and challenges in their educational agenda.  This paper will provide basic but vital knowledge on student learning, change, visions, and relevance that are reciprocal to staff development programs.  These four areas are to be explored individually; however, they are not totally independent from each other.  They may overlap to present a fuller concept, and as a whole, they will provide a better understanding on their significance in the process of staff development and training.  
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Participants:
Milo Cutter, Co-Director, City Academy, St. Paul, MN.

Dee Thomas, Advisor, Minnesota New Country Schools (MNCS), Henderson, MN.

Ron Newell, EdVisions Schools, Director of Evaluation and Assessment, Ed/Visions Schools, Henderson, Minnesota.

Milo Cutter will describe the vision, preparation and implementation of the first charter school in the United States (1992), immediately following enabling legislation by the State of Minnesota.  Her presentation will be integrated with a video of this urban, community school.

Dee Thomas will depict the background, rationale, opportunities and challenges, development and progress of MNCS charter school in rural Minnesota. along with a video presentation.

Ron Newell, will share with the conference participants the creations and development of  EdVisions schools - an organization that creates and sustains replication model schools based upon the MNCS model.  
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Resilience at the individual level may be defined as “the process, capacity or outcome of successful adaptation despite challenging circumstances” (Marten, Best, & Gamey, 1990, p. 426). Organizational resilience “refers to a capacity for continuous reconstruction.  It requires innovation with respect to those organizational values, processes, and behaviours that systematically favor perpetuation over innovation” (Hamel and Valikangas, 2003, p. 55).  Applying this organizational concept of resilience to the school as an organization appears to be new to research on schools.  Thus the proposed research is exploratory.  A resilient school may be viewed as more than a school that acts proactively to enhance the resilience of its students. It may also be more comprehensive and self-transforming than the concept of a learning organization (Argyris & Schon, 1978; Dodgson, 1993; Senge, 1992, 1999) in that it involves an ongoing anticipation of the need to change, adapt and self-reconstruct. In the educational context, a resilient school may be seen as one that dynamically anticipates and focuses on creating and recreating itself in relation to changing and/or challenging conditions and circumstances outside the school as well as within it. It further generates strategic goals and instrumental means of achieving them as well as realigning resources accordingly. 


In contrast to a dramatic overhaul of a system on a discrete, once-and-for-all basis, the concept of organizational resilience refers to a continuing process of awareness, examination, and reconstruction of the values, paradigms, processes, practices and actions of the organization that tend to perpetuate themselves even when internal and external environmental parameters undergo change.

The purpose of this investigation was to explore, via semi-structured interviews, the concept of school resilience and the extent to which schools that are known to have been creative and innovative also display characteristics of resilience as defined here.
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Research supports socioeconomic status as a factor in low academic performance in students across America.  Despite this correlation, currently Alabama has identified 26 schools which have overcome the odds and ascertained the ranks of Torchbearers.  High-poverty, high-performing public schools, these institutions have successfully made Adequate Yearly Progress (AYP) for two consecutive years and have met various financial and academic criteria as specified by the Alabama Department of Education to be deem as a Torchbearer Schools.  Criteria include the following characteristics:

· At least 80% of the student population must receive free/reduced-price meals. 

· At least 70% of students score at Levels III or Level IV on all sections of the Alabama Reading and Mathematics Test (ARMT). 

· Students must score above the 50th percentile in reading and in mathematics on the Standard Achievement Test – Tenth Edition (SAT 10).

· At least 98 percent of Grade 12 students pass all required subjects of the Alabama High School Graduation Exam (AHSGE). 

· An average dropout rate below state average.

This paper will explore the role planning plays in the academic success of Torchbearer Schools in Alabama and what knowledge and planning strategies can be derived to empower other high-poverty institutions to achieve academic excellence. 
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The purpose of this study was to identify, for principals and counselors, the safety planning and management practices and desired information to guide training related to school violence prevention and crisis response, and to determine if there are differences in the current practices and perception of needs based on position-affiliated roles, responsibilities and demographic variables.  This study employed a causal-comparative approach to address eight research questions.  The author-designed survey questionnaire was developed to examine the middle school principals’ and counselors’ perceptions of training and actual practice of school violence prevention and crisis response efforts.

Survey items were analyzed using both descriptive and inferential statistics.  The data revealed significant differences in the perceptions of principals and counselors related to the current use of school violence prevention strategies associated with policies and plans and direct and indirect services.  The data did not reveal significant differences in principals and counselors perceptions of current use of safety procedures, crisis response procedures, school violence prevention training, and crisis response training.  Significant differences also were revealed for principals for the demographic variable of grade configuration associated with the current use of safety procedures, direct and indirect services, and crisis response procedures and the variable of student population associated with safety procedures.

Based on the findings of this research, education organizations should develop a model for the training of school administrators in the processes involved with preventing school violence and responding to critical incidents.  Secondly, counselors should be apprised of basic safety planning and management issues and concerns regarding school violence prevention and crisis response.  The information from this study should be used to assist in the development of a basic school safety curriculum that can be utilized in preparation programs to better inform principals and counselors of the safety issues they face as school administrators.  Several studies also should be done in the future to assist in the development of prevention strategies and response procedure.
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In this paper I describe and discuss three geometric forms that can

be used by planners as they address the crucial work of

conceptualizing, problematizing and dimensionalizing a particular

planning challenge. These three forms are "hunch boxes, two-by-twos

and cubes", as specified in the paper's title.

A "hunch box" is a rectangle with a diagonal struck from one upper

corner of the figure to the opposite lower corner. Two triangles

result which the planner may label with the names of two major

conceptual features of the planning challenge being

contemplated--e.g., write "helpful" above the diagonal and "harmful"

below it, then find the point on the diagonal deemed to represent

the most likely locus or "tipping point" between the two features.

Is there a promising probability that more help than harm can be

achieved by a thoughtful plan? In other words, is the "tipping

point" nearer the "fat" portion of the triangle labeled "helpful"

and nearer the "skinny" end of the one representing harm? If so, the

planner is encouraged to work further along the planning path. Other

word pairs representing critical features of a prospective course of

action may be used: advisable/ill-advised; desirable/undesirable;

affordable/unaffordable; disruptive/healing, and so forth.

A "two-by-two" is created by drawing a square and dividing it into

four equal quadrants by inscribing horizontal and vertical lines

within the space. Having done this, the planner can then label the

left vertical and lower horizontal lines of the square with major

conceptual labels which can then be subdivided into the two

respective horizontal rows and vertical columns. For example, the

major conceptual labels for the vertical and horizontal axes might

be "things" and "reasons", and the two respective rows and columns

can be labeled "good" and "bad", as in: "doing 'good things' or 'bad

things' for 'good reasons' or 'bad reasons'." It should be apparent

that planners, for all sorts of reasons, should aspire to think of

prospective plans in ways which maximize the liklihood that the

adopted plan will nest in the quadrant where "good 'things' and good

'reasons'" intersect. It should also be noted that the "two-by-two"

builds upon and is a logical next step from the "hunch box". The

transition from comparing and evaluating two things/concepts, as in

the case of the "hunch box", to the more complex evaluation involved

in comparing two aspects of two concepts, i.e., the two-by-two is

arguably a natural and logical progression in conceptual and

pragmatic terms. I will also argue that the planner's necessary

concerns for "problematizing" and "dimensionalizing" the problems

and dimensions inherent in any complex planning challenge are

usefully served by the progression from relatively simple to more

complex considerations.

Finally, I will expand on the "two-by-two" by adding a third spatial

dimension to the two-dimensional "two-by-two". In other words, we'll

go from the two-by-two to a cube. Adding the third, cubal dimension

allows the planner to provide a helpful visual representation of

how, for instance, a third, dichotomized concern, e.g., "cost"

divided into "affordable" and "prohibitive" and be encouraged

thereby to deliberately evaluate the extent to which good things are

done for good reasons--at an affordable cost. Graphic

representations of this sort also allow planners to share critical

relationships and problem dimensions with clients, thereby providing

them with clearer and more helpful understanding and appreciation of

critical elements, relationships and resources that are essential

parts of any thoughtful, promising plan.
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Introduction


Growing school districts come with a growing pain of having to use portable classrooms as temporary facilities as classrooms and storages before permanent facilities are constructed. School districts’ long range facility plans need to face the reality by including portable classrooms as a component for planning. 

Planning for portable classrooms can be readily proceeded at both the school district and the school site levels:
District Level Planning Committee needs to include school administrators, the District Planning Director, the District Maintenance Director, Teacher Representatives, the District Finance Director and Community representatives. The issues to be covered by this Committee should include but not limited to need identifications, placement schedules and funding of portable classrooms. A complete schedule for delivery, location, installation, placement and relocation need to be well planned. On the other hand, budget development for portable classrooms should include the costs of initial purchase, licenses,maintenance, relocation, insurance coverage, safety and security.

Local School Planning Committee should consist of the principal, the assistant principal(s), the head teachers, the custodians, and parent and community representatives. 

School portable classroom issues include decisions on what classes will be placed in portable classrooms, planning for portable classroom locations, timeline for portable classroom locations, installation of associated facilities: walkways, canopies, steps, ramps, power, cables, internet access, security lights, intrusion alarms, furniture and equipments. The daily operational procedures of safety and security should also be the greatest concerns.
Meeting with The Community: School administrators need to be well prepared before meeting with school communities in public hearing occasions. Common information to be shared includes forecasting data, rationale for portable classroom placement, overall schedules of placement, and operational procedures. School administrators also need to be prepared to address public concerns for portable classrooms such as aesthetics, safety, security, health, maintenance and equity issues.

Conclusion:
The use of portable classrooms is an inevitable part of the school district planning and management process. Since the when and where to use portable classrooms can be well projected, school administrators need to incorporate them as a component of the overall school district strategic plans. The following strategies can be considered when installing portable classrooms in schools: 
1. Plan portable classrooms as temporary facilities.

2. Establish a reasonable schedule for the placement of portable classrooms.

3. Involve the community in planning portable classroom facilities.

4. Plan to replace portable classrooms permanent classrooms. 

5. Address community concerns.

6. Estimate the life expectancy of portable classrooms.

7. Invest in portable classrooms of reasonable price range.

8. Perform a mid-term assessment of the portable classroom needs.

 
A well developed portable classroom plan facilitates the educational administrative process of a school district by reducing school community conflicts, making investment in temporary facilities justifiable, and managing the growth dilemma effectively. 

~ ~ ~

Planning, Preparing and Supporting Educational Leaders: Reflection from the Professional Victim Syndrome Study”

Walter S. Polka

Georgia Southern University

               Statesboro, Georgia  30460

             wpolka@georgiasouthern.edu
This presentation provides educational planners with information about the “Professional Victim Syndrome” and the strategies used by superintendents to cope with the experience.  Anonymous stories from the qualitative interviews will describe in detail the contexts and situations in that superintendents faced during these leadership crises, how they responded, the tools they used in their response, the impact these crises had the superintendents-both personally and professionally- and ultimately the impact on their career.  These stories were collected as part of the qualitative component of a mixed research study conducted in New York and Georgia in 2006.  Additional information will be provided to aid planners in facilitating leadership program revisions to incorporate strategies for preparing current and aspiring educational leaders to deal with the omnipresent potentials for experiencing the professional victim syndrome.
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